	INTERVENTION STRATEGY:    

Sound Sorts



	Brief Description: This intervention targets phonemic awareness of sounds in spoken words.  This technique is used to help children pay attention and cue in to the sounds in words by asking them to distinguish between words with the same sounds and words with different sounds, and to categorize the words. The principle aspect of this technique involves categorizing shared beginning, middle, and ending sounds of words using pictures on cards.  Several books contain pictures that may be used for this strategy including: Getting Ready to Read by Fitzpatrick (2002) and Words Their Way: Word Study for Phonics, Vocabulary and Spelling by Bear, Invernizzi, Templeton & Johnston (1996). We have found that the materials for Sound Sorts can be easily found in many classrooms, on the internet, or in magazines. The tools file called “picture cards” will allow you to access over 2900 flash cards appropriate for use with this intervention.  You will need an active internet connection to access them.

	Materials Needed:   Picture cards for sorting

	Implementation:  This strategy may be implemented individually or in small groups, and facilitated by teacher, paraprofessional or adult volunteer.   Begin by focusing on beginning sounds and then progress to ending and medial sounds as the child demonstrates success. 
1. The instructor tells the students that today we are listening for the sounds in words. We are going to sort words based on their beginning sound.  The instructor should show an example of two picture cards that have the same sound and two that have different sounds.  Repeat each word emphasizing the initial sound.  

2. Each category (initial sound) will be represented by an example picture.  For example if we are working on the beginning sounds of /b/, /c/, and /s/ we might use a picture of a ball, a cat, and a snake in order to demonstrate the task for the student. Be sure to say the name of each picture, emphasizing the beginning sound and place it in the correct pile.  You may also choose to have the cards sorted by placing them below the actual letter with the representative example picture.  
3. Then, the student receives a stack of picture cards.  After the student says the name of each picture, the picture is placed into the corresponding category of  picture cards with the same sound.  The instructor can provide words for the pictures if the student is unable.  Also, feedback on students’ answers, praise, modeling and encouragement can be provided.
4. When all the picture cards have been sorted, students can check their piles to self-monitor their sorting and correct any errors they might have made with teacher assistance. 

When first starting this strategy you may need to begin with just two sound categories, but more categories may be added as the student progresses.  It is not recommended to have the child attempt to sort cards that do not fit in the sound categories that you are working on.    

	Variations:  You may also use this strategy for ending sounds, medial vowel sounds and as well as  blends and digraphs.  

	Schedule for implementation:   An appropriate intervention schedule would be four times per week 15-20 minutes each time.  This may be varied with other phonemic awareness strategies during the intervention period in order to keep up interest. 

	Research Summary & References: This strategy emphasizes increasing phonological awareness as an essential skill outlined by the research of the National Reading Panel.  
Bear, D., Invernizzi, M., Templeton, S., & Johnston, F. (1996). Words Their Way: Word               

         Study for Phonics, Vocabulary and Spelling. Englewood Cliffs, NJ: Prentice Hall. 

Bradley, L. & Bryant, P. (1983). Categorizing sounds and beginning to read- A causal 

         connection. Nature, 301, 419-421.
Fitzpatrick, J. (2002). Getting Ready to Read: Independent Phonemic Awareness Centers  

         f or Emergent Readers. Cypress, CA: Creative Teaching Press.

Joseph, L. M. (2006). Understanding, Assessing and Intervening on Reading Problems. Bethesda, MD. National Association of School Psychologists.  

	Tool/Attachments:  

The file entitled “Picture Cards”   in the TOOLS folder on this site contains reproducible pictures that can be printed onto card stock and cut out for this activity.



	Example: Sorting the initial sounds /b/ & /c/. 

	/b/ [image: image1.wmf]

	/c/ [image: image2.png]




	[image: image3.wmf][image: image4.wmf][image: image5.wmf][image: image6.wmf][image: image7.wmf]
	[image: image8.wmf][image: image9.png]



[image: image10.png]


[image: image11.wmf]
[image: image12.wmf]


	INTERVENTION STRATEGY:    

Sound Boxes


	Brief Description: Sound Boxes is designed to assist children with their development of identifying sequential phoneme segments within a word as well as recognizing discrete sounds within words (positional analysis).  The instructor verbally dictates a word, then allowing the student to segment the sounds in a sequential fashion (beginning, middle, or end).  The instructor can then ask the student to place a token in the box when the student hears a particular sound of a word.  

	Materials Needed:  Pictures representing an object for very young children or older children with sever deficits, tokens which can easily be placed on the boxes, and a sheet with Elkonin boxes on it (in the tools folder) or the series of Elkonin boxes drawn on a dry erase board.  See the tools folder for an example of Elkonin boxes. 

	Implementation:  
This strategy may be implemented individually or in small groups, and facilitated by teacher, paraprofessional or adult volunteer.   Begin by focusing on beginning sounds and then progress to ending and medial sounds as the child demonstrates success.

Phase 1- “say it -move it”
1. The instructor places a picture of an object above the boxes or a card with the printed word on it.  There should be one box for each phoneme in the word. Place the corresponding number of tokens below the boxes.  For example, three boxes and three tokens would be used for the word dog.
[image: image14.wmf]                                                  
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2. The instructor then models the task for the student. As the instructor stretches the word out by slowly saying each sound, he or she will push a token into the correct box.  /d/, /oooooooooo/, /g/.  It is important to stretch out sounds that can be stretched (continuant sounds).  In this case the /o/ is the only sound that can be stretched.  It is best not to repeat sounds like /d/, /d/, /d/, /o/, /o/, /o/, /g/, /g/,/g/  as you want the task to resemble normal speech as much as possible.  If the picture was “stop” , both the /s/ and the /o/ would be stretched: /ssssssssssssss/, /t/, /ooooooooooooo/, /p/. 
3. Next, the instructor scaffolds the task by having the student stretch the words out while the instructor again pushes the tokens into the connected boxes as the child(ren) stretch them out.
4. Finally, the student completes the task of articulating the word while simultaneously placing the tokens in the connected box.  The instructor provides direct feedback on the student’s work, correcting mistakes and modeling the task again as necessary.  

5. Once the child demonstrates that he or she understand the task, the instructor can then simply prompt the student to continue by stating, “Now, say it and move it” for the remaing words. 
Phase 2- “sound positions” 
1. The picture may again be placed above the boxes, if needed you may scaffold by placing the printed word above the boxes as well at the start of the activity, but once the child understands the task and mastery is reached with the word card, it can be removed.  

2. Tokens are placed to the side of the connected boxes.

3. The instructor says a word.  Then instructs the child to place a token in the box where he or she hears a particular sound.  For example, “dog.  Where do you hear the /d/ sound in dog?  Put a token in the box where you hear the /d/ sound.”  


	Schedule for implementation:  These should be done for brief periods (approximately 10-15 minutes) daily.  Progress monitoring should focus either on phonological awareness such as Initial Sound Fluency on DIBELS or Nonsense Word Fluency. 

	Variations:   This technique can be used with a variety of word patterns, and may also be done at the syllable level for children at the earliest stages of phonological awareness.  

	Research Summary & References: 

Research studies indicate the effectiveness of using sound boxes in teaching phonemic awareness training with young children.  Research also supports the efficacy of Sound Boxes for assisting preschool children section sounds and isolate middle sounds in words.  

Joseph, L.M., (2006). Understanding, assessing and intervening on reading problems: A guide for school psychologists and other educational consultants. Bethesda, MD: NASP Publications. Pg. 91-93. 

	Tool/Attachments:  

The file entitled “Letter Tiles” in the TOOLS folder on this site contains reproducible sheets of letters that can be printed onto card stock and cut out for this activity.  

The file entitled “Elkonin Boxes” in the TOOLS folder on this site contains sheets that can be printed with elkonin boxes for this activity.

The file entitled “Picture Cards”   in the TOOLS folder on this site contains reproducible pictures that can be printed onto card stock and cut out for this activity.




	INTERVENTION STRATEGY:    

Blending Sound Activities



	Brief Description:  This series of intervention activities can be alternated during an intervention period and are designed to increase students Phonemic Awareness.  This series of interventions requires students to practice blending sounds together. They are combined here to limit the amount of searching.  All of theses interventions involve segmenting and blending the sounds in words.  Below is a brief description of each intervention included in the group.

Turtle Talk- Students practice segmenting and blending the sounds in words by stepping forward while holding a picture of a turtle on a stick.

Blending Animal Names in “Old MacDonald” Song- This activity is a popular song that helps to emphasize the sounds in the names of animals.
Tap and Sweep, or Tapping Out the Sounds- This activity has students tap the sounds in words

Blending Phonemes- This intervention has pictures of words that are divided into the number that correspond to the number of sounds in the book.

Syllable Puzzles- For this intervention, pictures are divided into puzzle pieces.  These puzzle pieces are then put together by students to form words. 

Change that Word- This technique has students creating different words by changing one sound in the original word. 

	Materials Needed:   

Most of these do not require any materials; however, those that require materials are listed below:

Turtle Talk- Each student needs his or her own turtle picture on a stick.  This is created by taping a turtle picture on a craft stick.

Blending Animal Names in “Old MacDonald” Song- Copy of the song for the teacher

Blending Phonemes- Picture Puzzles

Syllable Puzzles- Pictures of words cut into pieces of each syllable. 

	Implementation:  The intervention of the strategies can vary but generally they can be implemented for a small group or an individual by either the teacher or a paraprofessional.  If an intervention deviates from this it will be noted below. 

Turtle Talk- 

1. Give each student a picture of a turtle on a stick.  

2. Have all the students hold up the picture of a turtle on a stick.  

3. The teacher should ask, “How turtles move” to which the students should respond, “slowly.”

4. Designate a time for Turtle Talk Time and have the students hold up their turtles and step slowly, while they are segmenting sounds in words.  

Blending Animal Names in “Old MacDonald” Song- This is a modification of the popular “Old MacDonald Had a Farm” song.  Instead of saying the names of the animals the teacher should say the sounds that make up animal’s name and then ask the students in the class to blend the sounds and give the name of the animal.  “Old Mc Donald had a farm, eieio. And on that farm he had a /p/, /i/, /g/…. Wait for the kids to respond “PIG”, eieio.  Then you all sing the rest of the song together. 
Tap and Sweep, or Tapping Out the Sounds- During this activity, students are asked to tap the separate sounds in a word on the tabletop.  After this completed, they then sweep their fist back over the sounds, starting where they initially tapped and ending where they finished tapping, while they blend the sounds together to make a word.  

Blending Phonemes- In this intervention, pictures are divided into pieces based on the number of sounds in each word.  For example the word shoe is divided into two pieces and the word cheese is divided into three pieces.  Next the teacher says each sound in the word.  With each sound a piece of the picture is presented.  Finally the students are asked to combine the pieces together and say the word as a whole.  
Syllable Puzzles- 

1. First the teacher chooses words that are age appropriate for the students.

2. Then the teacher creates different puzzle pieces from the words.  Each puzzle piece should have one syllable. Some words that might be used are basket, pizza, monkey, pumpkin, dollar, and apple.

3. Next the teacher places all the puzzle pieces on a table. 

4. Have a student come up and find the correct puzzle pieces to complete the picture 

5. Have the student say each part of the word and then blend the word to say it fast.   

6. Correct the student when necessary.

7. Repeat the process. 

Change that Word- This intervention is a common technique to use phoneme substitution.  In this strategy the student says a word and then repeats the word, with a different sound in one position.  Here is an example

        Teacher    Say hop.
        Students    hop.
        Teacher     Now change the /h/ to /k/.

        Students    Cop. 

	Schedule for implementation:  These activities can be varied, but should be implemented daily for 15-25 minutes.

	Research Summary & References: 

This strategy and several variations of it have been referenced in many books.  The following books and references may be consulted to learn the essentials and variations of this strategy: 

Hall, S.E. (2006). I’ve DIBEL’d, Now What? Designing Interventions with DIBELS Data. Boston, MA. Sopris West.

Nehaus Education Center (2000). Reading Readiness Manual. Houston, TX: Nehaus Education Center.



	INTERVENTION STRATEGY:    

Phoneme Identification with the ABC Chart

K-1



	Brief Description:  This intervention was designed to give additional instruction to help students develop a strong foundation in phonemic awareness in order to proceed to word decoding. Students learn how to isolate individual phonemes in a word.


	Materials Needed:  ABC chart containing upper/lower case letters with accompanying pictures. 

	Implementation 

1. Provide a Direct Explanation of the exercise: For example: “Every sound that we hear in words has a letter that goes with it.  We are going to use the ABC chart to help us understand which letters go with the sounds we know.  Everyday, we are going to use the ABC chart and say the letter names and the names of the pictures that go with each letter.  Those pictures begin with the sounds of the letters.”
2. Model: Teacher will have a large ABC chart that is stationary at the front of the classroom. Each student will have a smaller copy of the teacher version. Each day the teacher will go through each letter pointing and saying letters and sounds beginning with Aa, saying and pointing to the letter, Aa apple and the sound. Students will choral read with the teacher.
3. Guided Practice: Students have their own chart that they can use after the first 6 weeks. During this time routine and repetition is established.  
4. Independent Practice: Students keep a small chart at their desk to remind them of routine and sounds. They may use this chart in writing practice, as well as practicing the letters with the sounds.
5. Assessment/Application: Students will say the letter sound as the teacher presents it. 


	Variations: This lesson could be used with pictures only (no letters) for phonemic  awareness instruction.  Letters could be covered on the ABC chart, with teacher only focusing on sounds. 

	Schedule for Implementation: This intervention should be done daily for 10 to 15 minutes, individually or in a group and by either a teacher or a paraprofessional.  

	Research Summary & References:  Arkansas Department of Education (2006) 



	INTERVENTION STRATEGY:    

Phonemic Activities for Reading



	Brief Description:  Below are eight activities to promote phonemic awareness.

	Materials Needed:   

Listening to Sequences of Sounds- Objects that make interesting distinctive sounds.  
Nonsense- Book of familiar stories or poems
Clapping Names- None
Finding Things: Initial Phonemes- Picture Cards 

Word Pairs I: Take a Sound Away (Analysis)- None
Word Pairs II: Add a Sound (Synthesis)- None
Two-Sound Words- Blocks, Two-phoneme word cards.
· The Analysis Game​

· The Synthesis Game 

Troll Talk II: Phonemes- None

	Implementation:  These intervention strategies can vary but generally they can be implemented for a small group or an individual by either the teacher or a paraprofessional.  If an intervention deviates from this it will be noted below.

Listening to Sequences of Sounds- This game has children identify sounds.  To this, the teacher makes a sound, with the students eyes covered, and then the students are asked to identify what the sound is, without peaking.  Initially this is done with only one sound but, as the skill level of the students increases more sounds can be added.  Students can answer either as a group or individually, however, it is important that the students only answer when called upon.  Also it is important to assess the class, individually, for progress and to encourage complete sentences.

Here is an example of the game.  

Teacher   “Everyone close your eyes and listen carefully.  I am going to make two sounds that I want to you identify.  Be sure not to answer until I have called on you and make sure that you answer in complete sentences.  Does everyone understand?”

Students  “Yes!”

Teacher  “Ok, close your eyes.”  Wait until everyone has closed their eyes and make sound.  Then five seconds later make another sound.  Then call on either a student or the whole group to answer.

Students  “There were two sounds.  First we heard a _______, and then we heard a ______.”

Here are some objects that make interesting, distinctive sounds:

Banging on a wall/table/lap, blowing, blowing a whistle, blowing nose, clapping. Clicking with tongue, closing purse, coloring hard on paper, coughing, crumpling paper, cutting with a knife, cutting with scissors, dropping (various things), drumming with fingers, eating an apple, folding paper, hammering, hopping, noisy chewing, opening window or drawer, pouring liquid, ringing a bell, rubbing hands together, scratching, sharpening a pencil, slamming a book, smashing crackers, snapping fingers, stamping, stirring with teaspoon, tearing paper, tiptoeing, turning on a computer, walking, whistling, writing on board, writing with a pencil.  
Nonsense- This activity has a teacher read a familiar story or poem to the students.  While reading, the meaning will be changed to nonsense by changing its words or wording.  Before the activity begins, students are encouraged to close their eyes to help concentrate.  The students’ task is then to identify, when the meaning of the word is changed.  When this occurs, students should explain what made the meaning nonsense.  Initially the changing in meaning should be easy to identify, but, as the school year progresses the task should become more challenging and more subtle.  This can target such goals as awareness of phonology, words, syntax, and semantics of language.  Calling on students should be varied between individuals and the whole group. 
Clapping Names- This is done by clapping syllables of student’s names.  Before starting, this activity should be modeled to the students by clapping syllables of names that are varied in length.  The teacher should encourage the students to join in, on clapping and saying of the name.  After each name is said, have the students say how many syllables were clapped.  After the students understand and begin to participate, have them try the activity on their own by clapping the syllables in their full names.  This can also be modified to include saying other names.
Finding Things: Initial Phonemes- This strategy requires that students form a circle on the floor.  After this is done, the teacher spreads out some picture cards.  The teacher then gives an introduction to this activity.  Which can be something like this, “I have spread out some pictures in the middle of the circle and I am going to say a letter.  After I say this letter I am going to call on someone in the class to find all of the picture cards that start with that letter.  When you find a card you are to say its name and initial phoneme.  For example if the letter was f and you picked a card with a picture of a fish you should say ‘f-f-f-f-ish.”  After it is introduced, have the children complete the activity.
Word Pairs I: Take a Sound Away (Analysis)- This activity has teachers taking away initial sounds in a word to form another word.  For example if you say “f-f-f-ear” and then take away the first sound you get “ear.” Have the students repeat after both words. Students are then asked what sound is being taken away; the words can be repeated if necessary.  

For example:  

Teacher  “Sometimes when you take a sound away from ca word, you end up with a  totally different word.  I am going to say two words.  After I say each one, I want you to repeat them after me.  When I am done I want you guess which sound has been taken away.  I can repeat the words if necessary.  Do you understand?”

Students “Yes.”

Teacher  “Listen carefully the first word is f-f-f-ear.”

Students “F-f-f-ear”

Teacher “The second word is ear.” 

Students “Ear.”

Teacher “Okay now what sound is taken away?”

Students “P?”

Teacher “That’s not quite right.  Listen again; f-f-f-ear, ear, f-f-f-ear, ear.”

Students “F!”

Teacher “That’s right, let’s try another one.”  Continue with other words.
Word Pairs II: Add a Sound (Synthesis)- This activity is similar to the first Word Pairs, except this time instead of taking away sound, a sound is added.  Firs example that sometimes when a sound is added to a word a new word is created.  For example say “ox” and have the children repeat the word.  Then ask what happen if an “f-f-f-f-f-f” sound was placed in front of the word “ox”.  The say “f-f-f-f-f, ox, f-f-f-f-f-, ox, f-f-f-f-f-f, ox, f-f-f-f-f, ox.”  The students should say “fox!”  Then explain something like “We put a new sound at the beginning and now we have a new word.”  Initially a lot of guidance is given and done in a group setting for example when adding the “m” sound to “ice” might have everyone say “ice, m _ _ _ _, ice, m-m-m-ice, mice.”  Once students have an understanding of this activity, the level of difficulty should be increased.  Constant blends, should be only used when students have a good understanding of the activity.
Two-Sound Words- This is made up of two games The Analysis Game and The Synthesis Game.  When starting only The Analysis Game should be played. When moving on to harder tasks, it is important to make sure that every child understands the activities because each activity is built upon one another.  Also when using new words it is important to make sure that the students are familiar with the words.  If they are not it be necessary to review the meaning of the words.  In order to play this game, each student needs two blocks.  The teacher should also have two blocks and a set of pictures.  
· The Analysis Game- This game has the students sit in a circle.  In the middle of a circle picture cards are placed face down.  Ask a student to pick a card.  When they pick a card have that student say the word.  For example if a student picked a picture of bow.  They would say “bow.”  The teacher would repeat the word but in more slowly and with half-second intervals between the two phonemes of the word (b…ō).  Next all of the children should repeat what the teacher said (b…ō).  This helps the students see that there are two distinct sounds in “bow.”  Next the teacher places two blocks under the pictures and points to one while saying the first sound (b while pointing) and, after a slight pause, pointing to the other one while saying the second sound (ō while pointing).  The students mimic this process with their own blocks.  This is done in increasing speed, until the sounds are blended to make the word.    
· The Synthesis Game- This is, in may respects, the opposite of The Analysis Game.  This time the teacher know the identity of the picture and places it face down in front of him or her.  Now the teacher says the name of the picture phoneme by phoneme (b…ō), while pointing at one block when saying the first phoneme and pointing at the other phoneme when saying the second phoneme.  He asks the students to repeat, faster and faster, until all students thinks they know what the word is.  When they think they have it, have the students raise their hands.  Then either call someone to say their answer or answer as group.  Finally, after all suggestions are gathered, turn the picture over and say the word.
Troll Talk II: Phonemes- This activity is from (Adams et al, 2004).

The activity begins be telling the students a story.  The main character will be a troll, but if trolls are unfamiliar to the students it can be substituted for some other mythical creature:

“Once upon a time, there was a kind, little troll who loved to give people presents.  The only catch was that the roll always wanted people to know what their present was before giving it to them.  The problem was that the little troll had a very strange way of talking.  If he was going to tell a child that the present was a bike, he would say ‘b-i-k.’  Not until the child has guessed what the present was, would he be completely happy.  Now I will pretend to be the troll.  I will name a surprise for one of you.  When you figure out what it is, it will be your turn (Adam et al, 2004, p. 6).”

After this is done, choose a student and pronounce the name of the present, phoneme by phoneme.  When the student guesses the present, they then get to choose a present and pronounce it to another student.  Generally, it is a good idea to start of with two or three syllables and then have harder words when the students become familiar with the activity. Below are some names of presents that might be used.

Ape, bean, book, bow, bread, brick, broom, cheese, desk, dog, dress, eel, glass, ice, moose, pan, pea, pen, phone, shoe, skate, soap, stool, stump, tie, train, truck (Adam et al, 2004).    

	Schedule for implementation:  These should be done 15-20 daily.

	Variations:  

Clapping Names- This involves having the students count while counting the syllables in their first and last together.  The students can also hold two fingers horizontally under their chins.  This way the students can feel the chin drop for each syllable.  

This can also be done as a chant, like “Blippity, Bippity Bumble Bee, Tell me what your name should be.”  Point to a student and that student says their name out loud

Next say “Clap it!” and have the students repeat the name verbally and clapping at each syllable

Then say “Whisper it!”  This time have the students whisper the name while clapping for each syllable.

Finally say “Silent!”  For this activity have the students repeat the name, silently enunciating syllables with mouth movement.
Finding Things: Initial Phonemes- For this variation have the students make two piles according to initial phonemes, like a “b” pile and a “f” pile.  Next pass out cards to the students and have them say the initial sound and place the picture in the corresponding pile.  

Another variation of the game is similar to the game of memory.  This time pass pictures out to students, and have them name the picture, and then place them face down on the floor.  Next have students flip over a card and say the initial sound and then flip over another card and say that card’s initial sound.  Have the student decided if the two cards have matching initial sounds.  If they are the same initial sounds, allow the student to keep the pair for the reminder of the activity.  
Word Pairs I: Take a Sound Away (Analysis)- This activity has the teacher say student’s name without the initial sound (e.g. [M]-ichael).  The students have to say whose name was called and what initial sound is missing.  

Another variation has the students using both words in a sentence to help emphasize the difference in meaning.
Word Pairs II: Add a Sound (Synthesis)- A variation of this activity has the students using both words in a sentence to help emphasize the difference in meaning.  
Two-Sound Words- These activities can also be used by using words that do not have picture cards.  When doing this make sure that each word is used in a sentence (e.g. “Chew.  Please chew your food before you swallow it.  Chew.”).  After the games are played, students can be asked to use words in a sentence.  

These games can also have blocks replaced by letter tokens.  In this case the student would point to the corresponding letter token.  If this is the case make sure to avoid silent letters or digraphs.  
Troll Talk II: Phonemes- For this variation, students are given three picture cards.  These picture cards are then “presents” that they can give other students.  These “presents” can be given away, one at a time, by sounding out the word.  Before the potential receiver of the “present” can receive the gift, they most correctly guess the “present.”  The receiver then gets to keep the picture.  

	Research Summary & References: 

This strategy and several variations of it have been referenced in many books.  The following books and references may be consulted to learn the essentials and variations of this strategy: 

Adams, M. J., Foorman, B., Lundber, I., & Beeler, T. (2004).  Phonemic activities for the preschool or elementary classroom.  (did not know the rest of the citation).  

Adams, M. J. Phomeic Awareness in Young Children: A Classroom Curriculum.  (this is the book they came from but no year, or publisher).


	Tool/Attachments:  

N/A


	INTERVENTION STRATEGY:    

Rhyming Picture Sort


	

	Brief Description:  This intervention addresses phonemic awareness. The student is presented with pictures of different objects and instructed to select pairs of rhyming words.

	Materials Needed:  Different pairs of pictures that stand for words that rhyme.  Examples include a picture of a car and a picture of a can of tar, or a picture of a fish and a picture of a dish. 

	Implementation:  This strategy can be implemented individually or with a small group of students.  First, collect pictures of words that rhyme.  There are a number of activity books that have pictures of rhyming words.  Pictures can then be attached to colored construction paper.  To may the task simpler, the same color can be used for one pair of rhyming pictures, a different color for the next pair, and so on, if desired.  A minimum of seven pairs should be collected.

After all of these picture pairs are collected, assemble them on a table with the pictures facing up.  Allow a student to come up and select a pair of rhyming pictures from among the pictures.  After the pictures are chosen have the student say the words aloud and then put the pictures back.  Have other students repeat the process.  

	Schedule for implementation:  This strategy should be implemented as needed until the task is mastered.  Progress monitoring should be implemented as needed and according to the particular tier the student is in.  

	Variations:   Rhyming Picture Puzzles- Instead of pictures, puzzle pieces are used.

	Research Summary & References: 

The following websites may be consulted for research results and additional information on this strategy and variations: 

Hall, S. L, (2006). I’ve dibel’d now what? Longmont, CO: Sopris West.

	Tool/Attachments:  n/a


	INTERVENTION STRATEGY:    

Oops! Wrong Rhyme



	Brief Description:  A sentence is said by the teacher, with one word in the sentence that doesn’t make sense.  Students must change this word to a rhyming word to give the sentence correct meaning.

	Materials Needed:  Different sentences that can be changed in a list format.

	Implementation:  This strategy may be implemented individually or in small groups. 
It can be facilitated by a teacher, paraprofessional or adult volunteer.  A sentence is read by the teacher, and then the students fill in the rhyme.  Different themes can be used, such as objects in the room (the first example) and body parts (the second example) Here are some examples:

(Point to a hat.) The teacher says, “This is a cat.”  Students and teacher together, “Oops! Wrong rhyme!” Students say the correct word, “hat.”  Teacher, “I mean this is a hat.  Cat and hat rhyme.”

(Point to your nose.)  The teacher says, “This is my rose.”  Students and teacher together, “Oops! Wrong rhyme!” Students say the correct word, “nose.”  Teacher, “I mean this is a nose.  Rose and nose rhyme.”

Other words that can be used are: hand/sand, chin/pin, eye/pie, ear/cheer, bear/chair, phone/cone, etc.  

	Schedule for implementation:  These should be done for brief periods (approximately 10-15 minutes) daily.  Progress monitoring should focus on phonological awareness and be implemented as needed and according to the particular tier the student is in.  

	Variations:   n/a

	Research Summary & References: 

The following book may be consulted for research results and additional information on this strategy and variations: 

Hall, S. L, (2006). I’ve dibel’d now what? Longmont, CO: Sopris West.



	Tool/Attachments:  n/a


	INTERVENTION STRATEGY:    

Kinesthetic Activities to Increase Phonological Awareness
	

	Brief Description: These strategies are a series of  kinesthetic activities for developing phonological awareness at the word, syllable, and phoneme level. Certain activities can be modified and conducted at all levels of phonological awareness. These activities should be used in hierarchical progression until solid phonological awareness skills are developed at the phoneme level.  They may also be varied throughout an intervention period.  These strategies target phonological awareness and are modified from Chapter 26- Remedial Interventions for Students with Reading Problems by Sindelar, Lane, Pullen & Hudson in the book Interventions for Academic and Behavioral Problems II: Preventive and Remedial Approaches edited by Shinn, Walker and Stoner ( 2002).  

	Materials Needed:  These vary by activity and are specified with each below, as are different variations to each activity. 

	Implementation:   These strategies may be implemented individually or in small groups by a teacher, paraprofessional or adult volunteer. Begin by working at the word-level, progress to the syllable level, and then to the individual phoneme level. Do not move on to smaller phonological units until mastery is demonstrated at the previous level.  

1. Tapping/Clapping/ Drumming - Using some type or percussion, such as clapping hands, drums, rhythm sticks, maracas etc, the children learn to tap out each word in a sentence or within each word- each syllable, or then each phoneme.  Teachers may vary the types of percussion for increased interest. Feedback and instruction should be provided as necessary along with modeling of the task.

2. Manipulative- the children are given some type of manipulative such as unifix cubes, counting bears, beads etc.  The children are instructed to move a manipulative for each word, syllable, or phoneme.  The teacher then gives feedback on the correct number.  This may be varied by using bingo markers on white paper or wet sponges on colored paper to tally the number of words, syllables or phonemes. A string of beads may also be made for each child where the child moves the beads from one end of the string to the other, much like an abacus.  

3.  Junk Box Rock!-  Have a box of items( toys, common classroom objects, etc).  Each child reaches into the “junk box”, pulls out an item, and says what it is.  The students then “rock out” the syllables or phonemes by rocking their hips back and forth or hopping from side to side.  This may be modified to the sentence level by having the child pick out a book from the bin and the teachers then reads the first sentence of each book and the students “rock out” the number of words. 
4. Bean Bag Toss- Sitting in a circle, the children toss a bean bag from one to the other in succession.  When the child catches it they must clap out the syllables or phonemes in the name of the student who threw it. The game continues until each child has had a turn.  This may be varied from names by having each child place a picture card with something different on it in front of them.  When they throw the ball, the child who catches it must name the picture on the card and clap out the syllables in that picture.  This variation may also help with vocabulary.  There are picture cards available in the TOOLS folder on this CD. 

5. Phonological Hopscotch- Uses a beanbag and a hopscotch grid. The child draws a picture card from a deck.  Names the picture on the card and then counts the number of syllables or phonemes.  They then throw a beanbag to the corresponding square on the hopscotch grid. As they hop to the square they should repeat each sound or syllable in their word.  As a variation, a long spiral snake may be drawn where the children begin at one end and all must hop to the other end to finish the game (progressing only as far as the syllables or phonemes will allow on each turn). There are picture cards available in the TOOLS folder on this CD.
6. Sound detectives- This activity can be done at the word, syllable or phoneme level.  The students are given a word, specific syllable such as a prefix or suffix, or sound to listen for.  The teacher then reads a sentence and the students count the number of times they heard the target sound. Any manipulative may be used for them to keep track or they can use the Sound Detectives work sheet included in the tools folder on this CD. On this sheet the children use a pencil to connect the dots each time they hear the target.

	Intervention Schedule: These should be done for brief periods (approximately 10-15 minutes) daily.  Progress monitoring should focus on phonological awareness such as Initial Sound Fluency on DIBELS. 

	Variation: A puppet may be integrated into these activities to help illustrate and emphasize the separate words, syllables, or sounds within each word.

	Important Note: Correct letter pronunciation is important during these activities in order to ensure that the children will be able to blend the sounds later.  It is essential that teachers try to eliminate the schwa sound “/uh/” from stop consonants such as saying /buh/ for /b/, or /tuh/ for /t/ etc.   

	Research Summary & References: 

This strategy emphasizes increasing phonological awareness as an essential skill outlined by the research of the National Reading Panel.  
Sindelar,P., Lane,H.,  Pullen, P.,  & Hudson, R. (2002). Remedial interventions for students with reading problems in Interventions for Academic and Behavioral Problems II: Preventive and Remedial Approaches, M. Shinn, H. Walker, & G. Stoner, Eds. Bethesda, MD: National Association of School Psychologists  

	Tool/Attachments:  

The file entitled “Sound Detectives” in the TOOLS folder on this site contains a reproducible worksheet that can used for the sound detective activity activity.

The file entitled “Picture Cards”   in the TOOLS folder on this site contains reproducible pictures that can be printed onto card stock and cut out for these activities.


	INTERVENTION STRATEGY:    

All Aboard!
	

	Brief Description:  This strategy targets phonemic awareness and comes from the book Getting Ready to Read by Jo Fitzpatrick.  She suggests making the task of word sorting interesting by using picture cards to sort by sound and placing them on train cars.  This strategy can be varied to sort for beginning sounds, ending sounds and for medial vowel sounds, depending on the child’s level of mastery.   The book contains black line masters for copying with 100 beginning sound picture cards.  Fitzpatrick’s book contains a variety of phonemic awareness activities with tools to implement them.   We have found that the materials needed for the All Aboard! strategy can be easily found in many classrooms,  on the internet, or in magazines. 

	Materials Needed:  Picture cards and a train.  (see the TOOLS section)

	Implementation:   This strategy may be implemented individually or in small groups by a teacher or a paraprofessional. 
1. Provide each participant with a blank train and several picture cards (5-10 depending on the child’s ability level), which will be used for sorting.  

2. Lay out the picture cards and name each one.  Have the child(ren) repeat each word while pointing to the picture.  

3. Since sorting by initial sound will be the first task, teach participants the skills of attending to the beginning sound- have the children isolate some of the beginning sounds.  Reinforce that, today, you are paying attention to the sounds at the beginning of words.  For example, “Everyone say snake. (the children say snake) Now lets say snake really slowly…. /Sssssssss/nnnnnn/aaaaaaaa/k/ (hold all sounds that can be held for a few seconds- in this case /k/ is the only sound that cannot be drawn out). What sound does snake start with?  /sssssss/. Good! Let’s try another one.”   

4. Once the children are able to isolate some beginning sounds, they progress to the sorting activity.  For example, “Let’s find all the pictures with the /f/ sound… Ready... okay, all aboard!”  The children begin looking for pictures that begin with /f/ sound and place them on the train.  

5. Repeat with other sounds.  Rename the pictures for the children and assist as necessary.  Care should be taken to introduce and practice sounds in a systematic and direct way. 

	Schedule for implementation:  Minimum of three days per week.

	Variations:  You may also use this strategy for ending sounds, medial vowel sounds, blends and digraphs.   

	Research Summary & References: 

This strategy emphasizes increasing phonological awareness as an essential skill outlined by the research of the National Reading Panel.  
Fitzpatrick, J. (2002). Getting Ready to Read: Independent Phonemic Awareness Centers for Emergent Readers. Cypress, CA: Creative Teaching Press. 

	Tool/Attachments:  

The file entitled “Train Graphic” in the TOOLS folder on this site contains a reproducible train graphic that can be printed onto card stock and used for this activity.

The file entitled “Picture Cards”   in the TOOLS folder on this site contains reproducible pictures that can be printed onto card stock and cut out for this activity. 
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